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This following article is adapted from a recent presentation prepared for a staff body about effective teaching and learning.

Let me open today by asking a provocative question: ‘How can we, as professional educators, create transformation in our classrooms?’

Although I planned to present on constructive alignment, I found it surprisingly difficult to separate teaching alignment from transformational learning as constructive alignment must start with an intent for transformation to be meaningful. The two concepts – although they may seem different, represent two sides of the one coin. In covering both topics, I intend to help you become a transformation agent over the next 20 minutes as we:
· Analyse the concept of a graduate profile to create transformation in your teaching.
· Discuss concepts of constructive alignment, Finks Taxonomy, and design-focused evaluation so you will constructively align and evaluate your teaching and learning.
· Evaluate regional qualifications frameworks so you can benchmark your teaching against international universities.

Thinking about constructive alignment across a course
Let me start with a story. At the beginning of COVID-19, I decided to become a secondary teacher. This was humbling – most teachers progress from secondary to tertiary – very rarely the reverse!
When I joined this school, I was immediately assigned a mentor, an office space with other new teachers and four new elective courses to develop. Before the semester started, I developed all four courses from scratch, writing everything from lessons to module and lesson plans to assessments and activities and then preparing these in Google Classroom. At the same time, the other new teacher in my office was working at developing his course. On the day before students returned, we compared notes. He had prepared lessons for about two weeks; I had prepared everything for a whole year.

As soon as the semester started, our positions diverged even further. I found time to do additional work (I took on six part-time jobs and was simultaneously running secondary, vocational, undergraduate and postgraduate classes). He was floundering, spending most weekends preparing lessons and ‘keeping his head above water’.

In talking with my mentor, we realised we needed a better strategy to induct new teachers! We needed a ‘mental model’ and toolkit to allow new teachers to have a systematic and structured approach to creating transformational learning. This prompted the creation of the following framework. While it is nothing new or radical (we note there may be better existing models), we tested it and found it to be effective in shaping the thinking and discussions of teachers in our school (Polley, 2021). This presentation will explore the following key concepts to frame transformational learning.
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At the heart of this framework is a concept called ‘constructive alignment’. Constructive alignment argues that learners construct meaning from what they do to learn as teachers create clear learning outcomes and then align content, activities, assessments and ideally feedback so learners know their progress on meeting learning outcome (Biggs, 2014). In this slide I have included the key topics, associated models, theories and relevant questions that can help teachers as they apply constructive alignment in designing and delivering a course.

One aspect that can be overlooked when designing tertiary education courses is the qualifications frameworks. These are important as they govern the programme levels and what should be the characteristics of qualifications at different levels. This is – at least at a regulatory level, the standard against what courses should be measured. Among other things, a national qualification framework helps:
· Ensure quality and consistency of national education providers, including between HEI’s and TVET;
· Promote mutual recognition of qualifications at national and international level; 
· Facilitate student and workforce mobility across a region or the world;
· Encourage transition of graduates to other institutions in other nations; 
· Broadly benchmark qualifications with other nations and institutes. 
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This slide maps different qualification levels across our region. As this slide indicates, alignment between different frameworks is often not easy to compare. Nevertheless, we can construct a guideline that maps various TVET and university qualifications. This shows that most nations have universities start at a Bachelor level although there are some notable exceptions. For example, some Australian universities having merged with TVET institutes and may offer certificates and diplomas. In other countries, there is overlap. For example, many private institutions in New Zealand offer certificates, diplomas and degrees although they are not a ‘university’. 

It may seem strange to do this comparison, given most students do not study in institutes across the region. Yet, many students from developing nations could study abroad if their language ability and financial means permits. In practice, while Cambodian, Indonesian, Thai and Malaysian education may not yet be on par with Singapore, Australia or New Zealand, the expectations at a tertiary level are still the same for any of these students studying in developed nations. In practice, this means for universities in the developing world to remain competitive as their wealth increases, must deliver learning at an equivalent or better level to their foreign competitors. The following tables explore these qualification frameworks in more depth.

Cambodian Qualifications Framework for a Bachelor of Business and Education
	Knowledge, cognitive and psychomotor skills
	Interpersonal skills and responsibilities
	Communication, Information Technology and Numerical Skills

	Has comprehensive and in-depth knowledge of an industry and major occupational knowledge and skills within it, supported by a broad general knowledge that provides foundation for learning about new developments. This includes thorough knowledge of conventions, regulations and technical requirements, and of underlying theories and their relevance for new technologies.
	Contributes to and facilitates constructive resolution of issues in group or team situations, whether in a leadership role or as a member of a group
	Can utilise a wide variety of complex written, numerical and statistical information sources and undertake analyses for their application to employment and educational contexts

	Can investigate and critically analyse complex problems relating to both learning and teaching and to developments in industry and develop solutions and plan strategies for their implementation in a variety of known and unknown contexts
	Can exercise group leadership in undefined situations calling for innovative responses
	Can communicate effectively both orally and in writing, selecting and using forms of presentation appropriate for different issues and audiences

	Can plan and deliver effective educational programs taking account of individual learning needs, requirements for different domains of learning outcomes, and evaluate and progressively improve those programs following valid and reliable student assessments and program evaluations
	Shows initiative in identifying issues requiring attention and in addressing them appropriately on an individual or team basis
	Can develop and deliver a variety of clear and accurate presentations for the direction and learning of others

	Can use routine procedures appropriately, but identify situations requiring innovative solutions and draw on relevant theoretical and practical insights in response
	Takes responsibility for own learning and can identify and use means of finding new information or techniques of analysis needed for completion of tasks
	

	
	Deals with ethical and professional issues involving values and moral judgments in ways that are sensitive to others and consistent with underlying basic values and relevant professional codes of practice
	



In summary, Cambodia has standards for Bachelor programmes but does not divide them into iterations or levels. This can make it difficult to know what is expected of learners as they progress. Also, what is shown here is relevant for a business and education degree. Despite these limitations, this framework expects learners to develop both orally and in writing and requires learners to deliver various presentations to help peer learning. This reinforces the need for English classes but emphasises how courses must include presentations. It also expects learners to develop group work and collaboration skills and demonstrate initiative in identifying and addressing issues at an individual and team level. This points to the need for classes to have class discussions and group-based assessments. Most interestingly, learners are expected to take responsibility for their own learning and find ‘new information or techniques of analysis needed for completion of tasks’. This suggests Cambodian educators should be moving towards – if not avoiding, providing too many or too specific samples to students.

Australian Qualifications Framework
	Summary
	Knowledge
	Skills
	Application of knowledge and skills

	Graduates at this level will have specialised knowledge and skills for skilled/paraprofessional work and/or further learning.
	Graduates at this level will have technical and theoretical knowledge in a specific area or a broad field of work and learning.
	Graduates at this level will have a broad range of cognitive, technical and communication skills to select and apply methods and technologies to:
- analyse information to complete a range of activities
- provide and transmit solutions to sometimes complex problems
- transmit information and skills to others
	Graduates at this level will apply knowledge and skills to demonstrate autonomy, judgement and defined responsibility in known or changing contexts and within broad but established parameters.

	Graduates at this level will have broad knowledge and skills for paraprofessional/highly skilled work and/or further learning.
	Graduates at this level will have broad theoretical and technical knowledge of a specific area or a broad field of work and learning.
	Graduates at this level will have a broad range of cognitive, technical and communication skills to select and apply methods and technologies to:
- analyse information to complete a range of activities
- interpret and transmit solutions to unpredictable and sometimes complex problems
- transmit information and skills to others
	Graduates at this level will apply knowledge and skills to demonstrate autonomy, judgement and defined responsibility:
- in contexts that are subject to change
- within broad parameters to provide specialist advice and functions

	Graduates at this level will have broad and coherent knowledge and skills for professional work and/or further learning.
	Graduates at this level will have broad and coherent theoretical and technical knowledge with depth in one or more disciplines or areas of practice.
	Graduates at this level will have well-developed cognitive, technical and communication skills to select and apply methods and technologies to:
- analyse and evaluate information to complete a range of activities
- analyse, generate and transmit solutions to unpredictable and sometimes complex problems
- transmit knowledge, skills and ideas to others
	Graduates at this level will apply knowledge and skills to demonstrate autonomy, well-developed judgement and responsibility:
- in contexts that require self-directed work and learning
- within broad parameters to provide specialist advice and functions

	Graduates at this level will have advanced knowledge and skills for professional or highly skilled work and/or further learning.
	Graduates at this level will have advanced theoretical and technical knowledge in one or more disciplines or areas of practice.
	Graduates at this level will have advanced cognitive, technical and communication skills to select and apply methods and technologies to:
- analyse critically, evaluate and transform information to complete a range of activities
- analyse, generate and transmit solutions to complex problems
- transmit knowledge, skills and ideas to others.
	Graduates at this level will apply knowledge and skills to demonstrate autonomy, well-developed judgement, adaptability and responsibility as a practitioner or learner.



Australia expects learners in their first year to demonstrate ‘autonomy, judgement and defined responsibility in known or changing contexts’. This can be widely interpreted but in my experience within the Australian tertiary sector is often understood to mean no pre-assessment of student drafts. In second year, learners are expected to apply specialist knowledge and skills across changing contexts and to have clear specialisations, complex problem-solving and self-directed learning in year three. This approach means second year courses should be specialised or elective units and there should be no samples provided by year three. This means any courses held in second year – e.g. English for Business, need a clear specialisation.


New Zealand Qualifications Framework
	Knowledge
	Skills
	Application 

	Broad operational or technical and theoretical knowledge within a specific field of work or study
	Select and apply a range of solutions to familiar and sometimes unfamiliar problems

Select and apply a range of standard and non-standard processes relevant to the field of work or study
	Complete self-management of learning and performance within defined contexts

Some responsibility for the management of learning and performance of others

	Specialised technical or theoretical knowledge with depth in a field of work or study
	Analyse and generate solutions to familiar and unfamiliar problems

Select and apply a range of standard and non-standard processes relevant to the field of work or study
	Complete self-management of learning and performance within dynamic contexts

Responsibility for leadership within dynamic contexts

	Specialised technical or theoretical knowledge with depth in one or more fields of work or study
	Analyse, generate solutions to unfamiliar and sometimes complex problems

Select, adapt and apply a range of processes relevant to the field of work or study
	Advanced generic skills and/or specialist knowledge and skills in a professional context or field of study

	Advanced technical or theoretical knowledge in a discipline or practice, involving a critical understanding of the key principles
	Analyse, generate solutions to complex and sometimes unpredictable problems

Evaluate and apply a range of processes relevant to the field of work or study
	Developing identification with a profession and/or discipline through application of advanced generic skills and/or specialist knowledge and skills

Some responsibility for integrity of profession or discipline



New Zealand expects learners in their first year to have ‘complete self-management’ of learning. In my experience, NZQA took this to mean no detailed samples were to be provided to students, but model answers could be discussed in class. Courses also focus more on application in year one (i.e. competencies to equip a practitioner), analysis in year two (i.e. competencies to equip a manager) and critical analysis in years three and four (i.e. competencies to equip a manager of managers). 

Indonesian Qualifications Framework
	Knowledge
	Skills
	Application 

	Mastering several basic principles of specific know-how and capable of aligning them with factual problems within her/his job coverage.
	Capable of cooperating and performing good communication, construct written reports within limited scope and demonstrate initiative. 
	Capable of carrying out tasks with a wide scope as well as specific tasks by analysing limited information, able to select a correct method from several standardised choices, and capable of demonstrating performance with measurable quality and quantity. 

Responsible for her/his own job and can be assigned responsibility of other person’s performances.

	Mastering general theoretical concepts of a specific knowledge and capable of formulating related problem-solving procedures. 
	Possess capacity to manage teamwork and construct comprehensive written reports. 
	Capable of completing wide coverage job tasks, choosing appropriate methods from a variety of undefined and defined selections by analysing data and demonstrating performance with measurable quality. 

Responsible for her/his own job and can be assigned responsibility of the attainment of teamwork performances.

	Mastering in-depth general and specific theoretical concepts of specific knowledge and capable of formulating related problem solving procedures. 
	Capable of taking strategic decisions based on information and data analysis and provides direction in choosing several alternative solutions. 
	Capable of applying science, technology and art within her/his expertise and is adaptable to various situations faced during solving a problem. 

Responsible for her/his own job and can be assigned responsibility of the attainment of organisation’s performances. 

	Capable of solving science, technology or/and art problems within her/his scientific expertise through mono-discipline approach.
	Capable of carrying out planning and managing resources under her/his responsibility and comprehensively evaluate her/his performance by using science, technology and art to establish the organisation’s strategic developmental steps. 
	Capable of carrying out research and take strategic decisions with accountability and full responsibility on all aspects under her/his expertise’s domain. 



Indonesia expects learners to write limited reports in year one and comprehensive written reports in year two. They also expect by year two that they can manage team projects and can perform as a manager and make strategic evidence-based decisions using data analysis by year three. In their final year, learners should be carrying out research. While there are some similarities, there are also some expectations which differ to Cambodia.

Thailand Qualifications Framework
	Ethical and moral development
	Knowledge
	Cognitive skills
	Interpersonal skills and responsibility
	Analytical and communication skills

	Deals with ethical and professional issues involving values and moral judgments in ways that are sensitive to others and consistent with underlying basic values and relevant professional codes of practice. 
	Possesses a comprehensive, coherent and systematic body of knowledge in a field and the underlying principles and theories associated with it. 
	Able to carry out investigations, comprehend and evaluate new information, concepts and evidence from a range of sources, and apply conclusions to a wide range of issues and problems without external guidance. 
	Contributes to and facilitates constructive resolution of issues in group or team situations, whether in a leadership role or as a member of a group.
	Investigates issues and problems to identify relevant statistical or mathematical techniques and apply them creatively in interpreting information and proposing solutions.

	Demonstrates a high level of ethical behaviour in situations involving value conflicts and competing priorities.
	Is aware of related knowledge and theory in other disciplines and, in the case of professional programs, other professional fields.
	Able to investigate complex problems and recommend creative and innovative solutions taking account of relevant theoretical knowledge and practical experience and the consequences of decisions made. 
	Exercises group leadership in undefined situations calling for innovative responses. 
	Communicates effectively both orally and in writing, selecting and using forms of presentation appropriate for differing issues and audiences.

	Consistently demonstrates honesty and integrity with an appropriate balance of personal and group goals and objectives. 
	Familiar with the latest developments at the forefront of specializations within the main field of study including critical awareness of current research relating to resolution of issues and extension of knowledge.
	Applies these skills and insights in professional and academic contexts relevant to the field of study undertaken. In professional programs can use routine procedures appropriately, but identify situations requiring innovative solutions and draw on relevant theoretical and practical insights in response.
	Accepts personal responsibility for actions undertaken and shares responsibility as a member of a group. 
	Routinely uses the most appropriate information and communications technology in gathering, interpreting and communicating information and ideas

	Provides a positive influence to others through example and leadership in employment or other group situations in family and community. 
	Aware of relevant conventions, regulations, and technical requirements and of how these may be modified over time in response to changing circumstances.
	
	Shows initiative in identifying issues requiring attention in both personal and social situations and in addressing them appropriately on an individual or team basis. 
	

	
	
	
	Accepts responsibility for own continuing learning and personal and professional development
	



Thailand is unique in expecting a clear ethical/moral development. In this framework, learners are expected to be sensitive to others and relevant codes of practice in year one and address value conflicts and competing priorities in year two. By their final year, they should be a moral leader within their family or community.

Developing a Graduate Profile
There are several approaches education institutes can use to communicate their vision for teaching and learning. One common approach in Southeast Asia is through ‘Programme Learning Outcomes’ which articulates what will be learnt in a programme (or across an institute) and with all related courses being based on these. Another similar approach is to use a graduate profile which has similar language but can be more flexible (depending on the institute) as it describes who a graduate will become (often in terms of cognitive, personal, and interpersonal competencies and qualities). I personally prefer this approach as it better positions education for transformation. For example, while most institutes want learners to learn ethics, a graduate profile articulates how learners should become an ethical leader who acts ethically. This moves conversations with students to who they will become rather than what they will learn. This is helpful as most students I speak to in any institution know they want to become an accountant, tax agent, auditor or entrepreneur; very few would know any programme learning outcomes. So… I suggest educators communicate with students the who they will become and then what this requires in terms of learning outcomes.

After establishing this, educators can also use discussions on who and becoming to shape class learning and behaviour. For example, if you want students to listen, focus your conversation on how leaders listen. Students should listen because this will develop leadership in them. Similar conversations can also help shape student behaviour around dress, punctuality or class behaviour.

At an organisational level, this can have significant impact as well. In Australia, the number of students attending private schools is consistently growing and nearing 40% (Australian Bureau of Statistics, 2022). This is remarkable given Australia has a world-leading public school system. So why would parents pay for their child to attend a private school with the same facilities that teaches the same curriculum with teachers who received the same level and quality of education? I had a colleague in Australia do extensive research on this and one key factor was values; Australian parents were prepared to pay for education on the basis that their children would become someone in a private school that shared their values (Beazley & Cassidy, 2023). This is reflected in the marketing for private schools which overwhelmingly has the same consistent message – if you learn here, you will become X… I suspect this is also the case in other nations too.

Learning outcomes
Most educators are familiar with learning aims, objectives and outcomes. While these are helpful, using all three can be confusing for learners. I instead prefer to create an essential question based on your graduate profile and programme learning outcomes to drive learning outcomes. I do this as:
· Lesson objectives can be ‘teacher-driven’ or ‘teacher-focused’ rather than being ‘student-centred’. In contrast, having a question makes this learning-driven by focusing on a question rather than content.
· Essential questions invite conversation about the upcoming lesson or reflection on previous lessons. For example, I typically start every Master-level class by reflecting on the previous lesson’s essential question, stating the question we will explore in the lesson and then end each lesson by reflecting on the question and what we have become through this. Do you remember the question I started this presentation with?
· Following from this last point, essential questions allow for integration of graduate profiles. For example, the essential question I started with outlines who we are becoming – professional educators. It also points to where we are going – transformational learning. 
· Essential questions invite learners to construct meaning in their own context. When I have worked with faith-based institutes, this is important as they often recognise that the most important conversations in their classes are not content related but rather helping learners make a coherent meaning of their world (and often their faith). While our context differs, this is still an important step in shaping student formation and making learning contextually relevant.

When we have formulated a great driving question, the next step is to turn this into learning outcomes. A common approach is Blooms Taxonomy (1956) – a concept now showing its age. It articulates levels of learning – moving from remembering and understanding through to applying, analysing, evaluating and creating. It was revised in 2001 to divide knowledge into factual, conceptual, procedural and metacognitive (Thusi & Costa, 2020). While this update helps provide breadth to the original model, I prefer thinking about learning using Finks Taxonomy of Significant Learning (Fink, 2013). This framework emerged from tertiary education and while it has some overlap with the revised Blooms Taxonomy, it also helps more clearly and broadly define what transformational learning is.
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In short, Fink’s Taxonomy of Significant Learning is a framework to guide learners to achieve ‘significant’ learning as they engage with content in a more comprehensive and transformative way. The six dimensions or ‘petals’ interact with each other and include foundational knowledge, application, integration, human dimension, caring, and learning how to learn and should be reflected in the learning outcomes (Barnes & Caprino, 2016; Fallahi, 2008; Jenkins, 2016). I have linked and colour coded my learning outcomes for this presentation to the six dimensions in the slide. Foundational knowledge refers to acquiring essential information, while application encourages students to apply what they have learned in practical situations. Integration involves connecting new knowledge with existing concepts, promoting a holistic perspective. The human dimension focuses on developing interpersonal skills and empathy, while caring emphasises the formation of personal values and ethics. Lastly, learning how to learn equips students with strategies to become lifelong learners. 

It’s important to understand that Blooms and Finks are designed to be complementary rather than competing theories. In the example on the screen, you can see that each learning outcome starts with a Blooms Taxonomy learning verb before branching out to cover the six dimensions of significant learning. 

One last thought – having more learning outcomes does not mean more learning! In fact, some of the best courses have three or four well-crafted learning outcomes specific to the intended outcomes but flexible in how learning (and assessment) can occur. I generally aim for three to four.

Crafting content
From our essential question, we move to content. Content should aim to create transformation by answering our essential questions. One way I often start this is by making lesson names reflect who the learner will become. For example, I often teach lessons in innovation, so I have called some lesson names: 
· The innovator as a reflective leader
· The innovator as an opportunist
· The innovator as a problem solver

You may have noticed that I called this presentation – The Professional Educator as a Transformation Agent…
This may seem small change but can have a big impact as it puts the journey of becoming, rather than the content, at the centre of the student learning experience. These lesson names form the basis of the essential question. For example, based on these course names I ask:
· How can leaders apply reflective practices that enable and encourage innovation? 
· How can innovators identify innovative opportunities? 
· How can innovators solve complex problems with their finite resources? 

From here, I suggest using models and theories to shape course structure and direction. I argue that good courses integrate three types of concepts:
· A meta-theory (i.e. concept of everything). This meta theory defines the field by stating what the key knowledge centres are and how they relate. Good examples could be the 4P’s (or 7P’s) for marketing.
· Discipline concepts. Most academic theories are probably in this domain as they describe what a phenomenon is. An example could be price elasticity of demand. When students understand this concept, they understand some key factors of how pricing works. Another example is the framework I started with that I created to help support new teachers.
· Action concepts. These concepts help us to put theory into practice. While I may understand price elasticity of demand, I still need to know how to price a product. In a lesson, this discussion could discuss cost-plus and value-based pricing in a marketing context to help answer this. An example I have used in this presentation is Finks Taxonomy.
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All these theories should relate back to the essential question and help answer this. This helps create a clear cohesion between content and across individual modules within a course.

Selecting activities
A foundational concept of constructive alignment is that in passing the assessments, students achieve the intended learning outcomes (Biggs, 2014). This means:
· Assessments and activities should not be ‘busy’ work – they should be intentional.
· Assessments should be efficient. That is, they should cover learning outcomes with the least student work required.
· Assessments should assess learning. This means assessments should not include factors like student attendance and participation. Rather, courses would be ideally designed so attendance is necessary to demonstrate learning; simultaneously addressing attendance and learning.
I do not have time to discuss the relationship between the curriculum philosophy and assessment, but it is important to note that different disciplines often have certain assessment types they preference. For example, Accounting generally prefers exams and Strategic Management generally prefers reports. It’s worth noting these when you design assessments.

A few points on activity and assessment design:
· Assessments should be ‘authentic’ – that is, they should reflect real-life practice. This means I am reluctant to do exams in an English course because there are no exams in the ‘real world’ when communicating in English. A better assessment would be a presentation, interview or written report.
· Although it may seem good to have isolated English classes, the most-effective approach for English acquisition is to integrate English language skills in your lessons. This means that all activities – in every courses, would ideally have opportunities for speaking, reading, writing and listening. A good way to approach this is to make assessments in your unit cover all four skills.
· According to the Kirkpatrick Model (2016), better assessments target longer-term results and application. In this model, better assessments assess behaviour and results rather than reactions or short-term learning. In practice, this could mean rather than doing tests, a more holistic way to assess is through student-led projects that are measured on what they achieve based on how learners apply their knowledge and skills.

Incorporating feedback loops
According to John Hattie (2012, 2015, 2003), feedback is one of, if not the most, effective components in learning. Effective feedback answers three questions:
· Feed up is about the student’s understanding of the learning goal. You achieve this when you have learning outcomes clearly linked to assessments.
· Feedback is about the student’s progress towards achieving the learning goal. You achieve this when you have assessment marking criteria and marking clearly linked to learning outcomes.
· Feed forward is about the next steps in the student’s leaning process. You achieve this when you provide feedback on how students can close the gap between their performance and the intended learning outcomes.

Effective teaching also requires course feedback. While most institutes collect some information through various evaluations, educators can get more specific feedback by using in-person conversations or building a survey with a Likert scale (you can choose the number of points). Questions are based on asking how the learning variables – typically activities, assessments, lecturers, resources or technology, helped learning against the relevant learning outcome (Smith, 2008). One effective way to do this is through Design-focused evaluation (Smith, 2008) – a concept that supports constructive alignment by forming evaluation questions with the following structure:
· <Activity> helped me to learn <Learning outcome>
· <Assessment> helped me to learn <Learning outcome>
· <Lecturer> helped me to learn <Learning outcome>.

Some thoughts on this:
· This is where having shorter learning outcomes at a course level helps. The more learning outcomes you have, the more questions must be asked (note – the number of questions tend to increase exponentially)
· The structure of this can be used to test different levels of granularity based on the variables and measures. For example, you can test within a course using lesson outcomes or across a complete programme using programme learning outcomes.

Conclusion
This brings us to the end of our presentation. In exploring this question, we unpacked ideas around constructive alignment, graduate profiles, Finks Taxonomy, assessment design and design-focused evaluation. Now we have covered the essential concepts for creating transformational learning, here is a helpful tool to make this a reality. This ‘Coherence Matrix’ helps you plan your course design by structuring, streamlining and cross-linking the listed information you need when developing a course. I have also created a reference list so you can explore any of the concepts discussed in this lesson in more depth.

As we close, let me ask the question I began with: ‘How can we, as professional educators, create transformation in our classrooms?’ Based on this, does anyone have:
· Key points you took away from the presentation that you would to share on or ask questions about?
· Ideas from your personal experience that confirms or disproves these models that can add to our learning?
· Ways have intend to apply these theories in your professional practice that you would like to share?
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Essential questions and Finks 

Taxonomy of Significant Learning

Analyse

 the 

concept of a graduate 

profile

 to 

create transformation in 

your teaching

.

Discuss

 concepts of 

constructive 

alignment, Finks Taxonomy, and 

design-focused evaluation 

so you will 

constructively align and evaluate 

your teaching and learning

.

Evaluate

 

qualifications frameworks of 

Cambodia and regional competitors

 

so you can 

benchmark your teaching 

against international universities

.

(Fink, 2013) 
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Crafting the learner journey

o Structure module names to reflect
transformation rather than topics Coue MieEllEs Concepts

o Use essential questions to drive learning
o Cultivate conversations around on

c - ; 0 Product
theories rather than topics. This requires Cost-plus

three levels of theory: EREas

. based pricing

o Theory of everything — a ‘meta’ theory Fice S
. : rice elasticity

o Discipline theory I TG of demand

o Theory of action.

Promotion









Crafting the learner journey

◦

Structure module names to reflect 

transformation rather than topics

◦

Use essential questions to drive learning

◦

Cultivate conversations around on 

theories rather than topics. This requires 

three levels of theory:

◦

Theory of everything – a ‘meta’ theory

◦

Discipline theory

◦

Theory of action.

Concepts Modules Course

Marketing

Product

Price

Cost-plus 

versus value-

based pricing

Price elasticity 

of demand

Place

Promotion
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Conclusion

Here is a template designed to help with
curriculum development. It has talbs for:

o Curriculum frameworks
o Course overview

o Module plans

o Lesson plans

o Content

o Assessments

o Marking and feedback

o Surveys.










Conclusion

Here is a template designed to help with 

curriculum development. It has tabs for:

◦

Curriculum frameworks

◦

Course overview

◦

Module plans

◦

Lesson plans

◦

Content

◦

Assessments

◦

Marking and feedback

◦

Surveys.
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Program
Learning
outcomes

Vision, mission

and values

Vision, Context &
Outcomes
What is our identity
and vision?

- Who will our
graduates be?
How will graduates
reflect our values?

- What level of
learning is needed?

Models/Theory
- Cambodian
Qualification
Framework

Tools
CameEd polices and
procedures
Benchmarks with
other ASEAN
qualification
frameworks
CamEd Program
Learning Outcomes

Personal
philosophy

Curriculum
philosophy

Teaching and learning

philosophy
What is effective
teaching and
learning?
What is teaching
and learning
philosophies in this
domain?
- How can | best
communicate with
learners?e

Models/Theory
Adult and tertiary
education models
and theories
ESL teaching and
learning
approaches

Tools
Personal Teaching
Philosophy (PTP)

- Staff meetings

Constructive alignment

Learning
outcomes

Essential
questions and

topics

Course design
- What change do
we want fo see?
- What question
‘drives’ learning?
- How canwe
create ‘significant’
and holistic
learning?
- How can learners
demonstrate they
meet outcomes?

Models/Theory

- Finks Taxonomy
- Blooms Taxonomy
- Constructive

alignment

Tools
- Course
elclellilele]ile]a
- Policies
- Coherence matrix
- ACCA guidelines

Teaching tools
and activities

Assessments

Learning design
- What are effective
teaching tools?
- What are authentic
assessments o the
learner context and
outcomes?
- How can ESL skills
be integrated?
- Are assessments
valid, reliable, fair
and flexible?
- How do we cater
for learner
differentiatione

Models/Theory
- Online, blended
and e-learning
- Incorporating ESL
approaches

Tools
- Google suite
- Kahoot and similar

Lesson
creation

Marking
rubrics

Lesson and
assessment
preparation
What are engaging
lessons?

- Howdo
assessments link to
learning outcomes?

- How do we
encourage crifical
thinking and
collaboration?
How do we accept
diversity 2

Models/Theory
- Adult learning
theories
Universal Design for
Learning

Tools
- Lesson plans
Skins / templates
Google Classroom

( )

Lesson delivery

Marking and
feedback

Teaching and learning
-  What learning styles
are we engaging
with?

- What corrective
feedback should
learners receive?

- What are the lead
and lag indicators
of success?

- What feed up,
back and forward
mechanisms are in

place?¢

Models/Theory
- Learning styles
- Visible learning
- Classroom
management

Tools
- Class activities
- Education
technology

Student survey
analysis

Moderation

J

(Polley, 2021)

Analysis and review
- What went well?
- What must
change?
- What did we learn@
- How does our
progress compare
fo others?

Models/Theory
- Teacher efficacy
- Continuous
improvement
- Moderation
- Design-focused
evaluation

Tools
- Pre/Post
moderation
- Peer observations
- Unit feedback
- Results dashboard
- Communities of
practice










Teaching and learning 

philosophy

- What is effective 

teaching and 

learning?

- What is teaching 

and learning 

philosophies in this 

domain?

- How can I best 

communicate with 

learners?

Models/Theory

- Adult and tertiary 

education models 

and theories

- ESL teaching and 

learning 

approaches

Tools

- Personal Teaching 

Philosophy (PTP)

- Staff meetings

Course design

- What change do 

we want to see? 

- What question 

‘drives’ learning?

- How can we 

create ‘significant’ 

and holistic 

learning?

- How can learners 

demonstrate they 

meet outcomes?

Models/Theory

- Finks Taxonomy

- Blooms Taxonomy

- Constructive 

alignment

Tools

- Course 

specification

- Policies

- Coherence matrix

- ACCA guidelines

Learning design

- What are effective 

teaching tools?

- What are authentic 

assessments to the 

learner context and 

outcomes?

- How can ESL skills 

be integrated?

- Are assessments 

valid, reliable, fair 

and flexible?

- How do we cater 

for learner 

differentiation?

Models/Theory

- Online, blended 

and e-learning

- Incorporating ESL 

approaches

Tools

- Google suite

- Kahoot and similar

Lesson and 

assessment 

preparation

- What are engaging 

lessons?

- How do 

assessments link to 

learning outcomes?

- How do we 

encourage critical 

thinking and 

collaboration?

- How do we accept 

diversity?

Models/Theory

- Adult learning 

theories

- Universal Design for 

Learning

Tools

- Lesson plans

- Skins / templates

- Google Classroom

Teaching and learning

- What learning styles 

are we engaging 

with?

- What corrective 

feedback should 

learners receive?

- What are the lead 

and lag indicators 

of success?

- What feed up, 

back and forward 

mechanisms are in 

place?

Models/Theory

- Learning styles

- Visible learning

- Classroom 

management

Tools

- Class activities

- Education 

technology

Analysis and review

- What went well?

- What must 

change?

- What did we learn?

- How does our 

progress compare 

to others?

Models/Theory

- Teacher efficacy

- Continuous 

improvement

- Moderation

- Design-focused 

evaluation

Tools

- Pre/Post 

moderation

- Peer observations

- Unit feedback

- Results dashboard

- Communities of 

practice

Vision, Context & 

Outcomes

- What is our identity 

and vision?

- Who will our 

graduates be?

- How will graduates 

reflect our values?

- What level of 

learning is needed?

Models/Theory

- Cambodian 

Qualification 

Framework

Tools

- CamEd polices and 

procedures

- Benchmarks with 

other ASEAN 

qualification 

frameworks

- CamEd Program 

Learning Outcomes

Program 

Learning 

outcomes

Personal 

philosophy

Curriculum 

philosophy

Learning 

outcomes

Teaching tools 

and activities

Lesson 

creation

Lesson delivery

Student survey 

analysis

Assessments

Marking 

rubrics

Marking and 

feedback

Moderation

Essential 

questions and 

topics

Vision, mission 

and values

Constructive alignment

(Polley, 2021) 


